Academic dishonesty, which includes everything from wrongfully getting information by looking at a neighbor's test to plagiarizing information in a term paper, is a growing problem and concern for higher education. Several recent national surveys have found that more than half of all college students in the United States admit to some form of academic dishonesty, at least once during their college years. A 1999 U.S. News & World Report poll found that 64% of college students engage in academic dishonesty. Similarly, a national survey conducted by the Center for Academic Integrity at Duke University reports that three quarters of college students confess to academic dishonesty at least once. Other studies have indicated that between 40% and 60% of students admit to academic dishonesty on at least one exam (Davis and Ludvigson 1995; Jendrek 1989) . Research shows a correlation between academic dishonesty and moral development (Barnett and Dalton 1981) . That is, individuals with a higher level of moral development are less likely to be engaged in academic dishonesty because they consider that sort of behavior to be morally wrong.
The phenomenon of academic dishonesty is not unique to U.S. students, however. News about the recent scandal associated with students' cheating during the highly competitive university entrance exam in China has dominated the Chinese media and brought the problem to the front of academic and administrative priorities in that country (http://english. peopledaily.com 2000). As students continue to face various sources of pressure from family, potential employers, and others to achieve higher grades, and as the economic situation continues to hold fewer employment prospects for college graduates, academic dishonesty is likely to continue to be a global issue of concern both in the United States and abroad.
While academic dishonesty has been of interest to many researchers in the United States in the past, very little is known about the academic integrity of international students. Furthermore, academic dishonesty among today's students may have far-reaching effects on their future ethical behavior as they assume different roles in the marketing exchange process. Previous research has considered academic dishonesty to be the equivalent of business and/or organizational wrongdoing (e.g., Burton and Near 1995) . The rationale is that cheating on a paper is the college equivalent to misreporting time worked. The core of both activities is essentially to gain a reward for work not accomplished. Students exchange fake papers for higher grades in much the same way a businessperson might exchange forged reports for a promotion.
The purpose of the present study is twofold: (1) to investigate several beliefs and values, opportunism, and certain demographic variables that might contribute to the academic dishonesty of American and Chinese marketing students and (2) to compare the Chinese and American marketing students with respect to their beliefs and values, opportunism, and academic dishonesty variables. Finally, the study provides recommendations related to the means for curbing academic dishonesty or cheating.
ACADEMIC DISHONESTY
The review of the literature will be divided into two main sections. Section 1 will focus on reviewing previous studies examining the impact of several independent beliefs and values as well as opportunism on academic dishonesty. Next, the impact of certain demographic profiles on the propensity to engage in academic dishonesty will be examined. Figure 1 summarizes the empirical literature of relationships between academic dishonesty and personal beliefs and values, opportunity, and some demographics.
The Impact of Personal Beliefs and Values on Academic Dishonesty
Research on the determinants of ethical behavior has provided several explanations for the variations in ethical behavior among individuals. Foltz and Miller (1994) suggested six (beliefs and values) dimensions that help explain why people differ in their ethical behavior. These dimensions are (1) positivism/negativism, (2) tolerance/intolerance, (3) achievement/experience, (4) behaviorism/humanism, (5) detachment/involvement, and (6) theism/nontheism. Forsyth (1980) also identified two factors, idealism and relativism, that influence the ethical behavior of people. Yet another variable that might determine ethical behavior is opportunism, which Williamson (1975) Rawwas (1996) Burton & Hegarty (1999) 
FIGURE 1: Summary of Empirical Literature NOTE: The (+) denotes a positive effect, while (-) indicates a negative effect, and C indicates that a relationship exists between the two designated variables. Tol. = tolerance; Int. = intolerance; Ach. = achievement; Exp. = experience; Pos. = positivism; Neg. = negativism; Beh. = behaviorism; Hum. = humanism; Det. = detachment; Inv. = involvement; Ide. = idealism; Rel. = relativism; Opp. = opportunism.
and examined in the U.S. culture, past research has failed to examine the above factors in a cross-cultural setting. Seemingly, there is a "gap" in the misconduct research that might be influenced by examination of the above factors within a cross-cultural study. The discussion below provides details of the impact of each of the above-mentioned factors on individual ethical behavior/conduct.
Tolerance/Intolerance
Tolerant people have a relativistic outlook and reject the idea of absolute truths. In contrast, intolerant individuals believe in one true system of standards for personal and social conduct. In cross-cultural settings, uncertainty avoidance addresses the notions of risk and reliance on risk-reducing strategies (Hofstede 1984) . The fact that people in highuncertainty avoidance cultures, like that of the Chinese, show a strong resistance to change (Kale and Barnes 1992) suggests that they are not likely to engage in deviant behavior because doing so jeopardizes the continuation of existing relationships (Doney, Cannon, and Mullen 1998) . Conversely, people in low-uncertainty avoidance cultures, such as the United States, do not fear the future and tolerate risk easily (Hofstede 1984; Nakata and Sivakumar 1996) , thus they may engage in deviant behavior, even though doing so risks damaging relationships (Hofstede 1984 (Hofstede , 1997 .
Achievement/Experience
Achievement-oriented people value the efficient use of time and accomplishing goals, whereas experience-oriented individuals are not usually concerned with efficiency and often live for the moment. The emphasis placed on achievement versus experience varies by culture. Unlike individualistic, masculine, and achievement-oriented cultures (i.e., the United States), collectivist and feminine-oriented cultures such as China emphasize cooperation, affiliation, and security. People in the latter cultures frown on unilateral goal attainment (Doney, Cannon, and Mullen 1998) , subordinate their personal interests to the goals of their in-group (Triandis et al. 1985) , and evaluate performance based on group achievements rather than individual endeavors (Ueno and Sekaran 1992) .
In contrast, countries such as the United States respect "super achievers" (Kale and Barnes 1992) and support a norm for excelling. Individual brilliance is admired, and the successful achiever is idolized (Kale and McIntyre 1991) . Rules and regulations in these societies are only formulated in case of absolute necessity, because people take pride in the fact that many ethical conflicts can be solved without standardized rules (Hofstede 1984) . It is therefore reasonable to believe that individuals from collectivist cultures may be less likely to engage in questionable practices than their counterparts from more achievement-oriented, individualistic cultures.
Positivism/Negativism
People who are positively oriented are optimistic and believe that things will get progressively better. In contrast, the negatively oriented individual is pessimistic and doubtful about the future. While the Asian ideals of hard work, respect for learning, and collectivism brought unparalleled growth, many analysts believe that high power distance and the unquestionable authority of officials led to abuses of collusion, lack of transparency, corruption, and a boost for the "quanxi" system (personal connections). With economic hardship, high inflation, and lower income, Asians have become more resentful of their leaders, more pessimistic, and more vulnerable to misconduct (Alon and Kellerman 1999) . In contrast, despite the current recession in the United States, people remain confident of the economy as evidenced by increased consumer spending in the housing sector. Such optimism boosts positivism and encourages resistance to misconduct practices.
Behaviorism/Humanism
Behaviorist-oriented individuals put considerable trust in science for understanding and dealing with people. Humanistoriented individuals place a high value on the uniqueness and free will of each person. Evidence from anthropology, psychology, and political science confirms that individualistic and masculine societies encourage assertiveness and discount the price for deviant behavior (Hofstede 1984 ). In contrast, societies with a humanist orientation tend to be collectivistic and feminine in nature (i.e., China). The possibility that they will engage in misconduct is lower, because people hold group values and beliefs and seek affiliated interests (Hofstede 1984; Singh 1990 ).
Detachment/Involvement
People who possess a detached orientation avoid emotional risk. Those with involvement orientations feel that making commitments is important even if personal risk is involved. In individualistic societies, such as the United States, people do not often subordinate themselves to the group. In contrast, they define themselves as standing out from the group, emphasizing identity and independence (Steidlmeier 1999) . In collective societies, such as in China, people have a strong sense of group identification. From a very young age, Chinese children are taught the importance of loyalty and obedience. Individuals subordinate themselves to the group, the community, and the state. Subordinates are expected to be loyal without question. Any misconduct by individuals is considered the responsibility of the group (Selmer 1998) .
Theism/Nontheism
People who are theistic believe in the existence of God or a supreme being. Nontheistic individuals share a secular out-
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look on behavior. The secularism of Chinese society is the product of the influence of Confucian philosophy in the 12th century. Confucianism stresses a rational natural order, of which man is a harmonious element, and a social order based on strict ethical rules and centering on a unified state, governed by men of education and superior ethical wisdom. It has revered texts but no notion of a deity, little worship, and insignificant religious ritual. In addition, in 1949, with Mao's introduction of communism to China, religious activities in China were completely banned. Thus, since the Chinese are less theistic, one might expect them to be less sensitive to ethical issues than are the Americans.
Idealism/Relativism
Idealism and relativism have been extensively linked to ethical behavior. Idealists focus their attention on the specific actions or behaviors of the individual. They believe that the inherent goodness or badness of an action allows one to figure out the ethical course of action. Relativism, on the other hand, focuses on the consequences (results) of actions or behaviors. An act is right only if it produces a greater balance of positive consequences than do other available alternatives. In crosscultural settings, it is interesting to note that although both the Chinese and the Americans see the world as a basic duality, their views significantly differ. While in America the division is between good and evil (i.e., between rival forces that are always in combat with each other), in China, the division of yang and yin is between male and female, water and air, earth and sky (i.e., between complementary forces that alternate with and balance each other). There is no strict good-bad dichotomy but a sense of a balance of forces. There is no sharply drawn line between individuals and God, applying clear and strict rules to all humans alike (Reischauer 1990 ). Consequently, the Chinese have less of a sense of sin than do the Americans because there are no obviously sinful areas of the Chinese life. Most things seem permissible in themselves, if they do not do damage in other ways. Moderation is the key notion, not prohibition (Reischauer 1990 ). There can be no doubt that the Chinese think less of the abstract ethical principles than do the Americans and more of concrete situations and complex human relations. Consequently, it is logical to deduce that the Americans who tend to be idealists will be less likely to engage in academic dishonesty than the Chinese who tend to be relativists.
Opportunism
One of the determinant behavioral variables that influences transactions costs' analysis is opportunism, which Williamson (1975) defined as "self-interest seeking with guile" (p. 6). In cross-cultural settings, Hofstede's (1984) power distance dimension addresses ideological orientations and behavioral adaptations to authority. Opportunism may be less likely in low-power distance cultures (such as the United States), which tend toward a natural sharing of power and more participative decision making. In such cultures, people are more willing to consult with others and moderate the use of power (Kale and McIntyre 1991) . However, the uses of power and coercion are frequent occurrences in high-power cultures (such as China) (Kale and McIntyre 1991) .
On the basis of the above discussion, we hypothesize the following relationships:
Hypothesis 1: Higher levels of (a) tolerance, (b) achievement, (c) negativism, (d) behaviorism, (e) detachment, (f) nontheism, (g) relativism, and (h) opportunism are positively associated with academic dishonesty. Hypothesis 2: Chinese students are more likely to exhibit higher levels of (a) intolerance, (b) experience orientation, (c) negativism, (d) humanism, (e) involvement, (f) nontheism, (g) relativism, and (h) opportunism than their American counterparts.
Individual Characteristics
The present study examines the impact of age and gender on an individual's propensity to engage in academic dishonesty.
Age
In their general theory of marketing ethics, Hunt and Vitell (1986) proposed that an individual's characteristics affect his or her ethical decision. Several research studies have found that due to the development of moral reasoning abilities, older individuals have a reduced incidence of cheating when compared with younger ones.
Gender
Several studies have found that women exhibit stronger ethical attitudes than do men. A possible explanation for this finding may be in the way parents raise their children. While females are generally taught to be caring and nurturing, males are often educated to be more Machiavellian and aggressive.
On the basis of the above arguments, we hypothesize the following:
Hypothesis 3: Regardless of their country of origin, students who are younger and male are more likely to engage in academic dishonesty than those who are older and female.
METHOD Sampling
After conducting a pretest of the questionnaire in both the United States and China, self-administered questionnaires were distributed to students in these countries. The U.S. group consisted of 291 students enrolled in eight different marketing/business classes at a midwestern public university in the United States. The Chinese group consisted of 166 students enrolled in four different marketing/business classes of
APRIL 2004
a northeast public university within China. After nonmarketing students were deleted from both samples, the U.S. sample consisted of 248 marketing students, and the Chinese sample consisted of 144 marketing students. Only marketing students were used for the purpose of this study. Both groups of students completed English versions of the questionnaires during the beginning portions of a class period. All responses were completely anonymous. The age range of the respondents varied between 20 and 53, with a mean of 22. Furthermore, the means of the beliefs and values of both samples plus those of an earlier national sample (United States) from a study conducted by Foltz and Miller (1994) are shown in Table 1 . The U.S. sample used in this study seems to benchmark well against the U.S. sample from Foltz and Miller (1994) . .65 1. Receiving extra credit because the instructor likes you. 2. Receiving favoritism as a result of being a student athlete or member of a campus organization. 3. Receiving a higher grade through the influence of a family or personal connection. 4. Being allowed to perform extra work, which is not assigned to all class members, to improve your grade. 5. Brownnosing your professors. 6. Contributing little to group work and projects, yet still receiving the same credit and grade as the other members. 7. Having access to old exams in a particular course that other students do not have access to. Factor 3: Fabricating Information .70 .65 1. Using a faked illness as an excuse for missing an exam. 2. Receiving information about an exam from someone in an earlier section of the course who has already taken the test. 3. Using "formulas" programmed into your pocket calculator during an exam. 4. Asking a friend to cover for you (e.g., sign you as in attendance) when you are absent. Factor 4: Ignoring Prevalent Practices .71 .65 1. Visiting a professor's office frequently seeking help in a course. 2. Attending commercial test preparatory courses such as those offered by Kaplan. 3. Comparing work on assignments with classmates before submitting the work to the instructor.
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Measurements
Attitudes toward Academic Dishonesty
Student attitudes toward the acceptance of academic dishonesty were measured using a 20-item scale developed by Rawwas and Isakson (2000) that measures various forms of collegiate cheating. Respondents were asked the extent to which they agreed (vs. disagreed) with each of the 20 items in the scale. A standard 5-point Likert-type scale was adopted. A confirmatory factor analysis was performed, and it supported the original study by Rawwas and Isakson (2000) that identified four significant and distinct dimensions (see Table 1 ). According to Peterson (1994) and Nunnally (1978) , the reliabilities of all four dimensions were generally acceptable (α ≥ .70 for the American sample and α ≥ .65 for the Chinese group) (see coefficient alphas in Table 2 ).
While the original labeling of these dimensions in the Rawwas and Isakson study (2000) was adopted from the wording used by Muncy and Vitell (1992) for their Consumer Ethics scale, the present wording has been changed to better reflect the reality of each of the dimensions and improve reader comprehension. The first factor has been labeled Receiving and Abetting Academic Dishonesty. The most significant characteristics of these six actions are that they are (1) almost universally perceived as unethical and (2) must be initiated by the student (e.g., using unauthorized "crib notes" during an exam). The second dimension, labeled Obtaining an Unfair Advantage, arises when students take advantage of a serendipitous situation (e.g., receiving extra credit because the instructor likes you). The third dimension, labeled Fabricating Information, occurs when students are actively involved in actions that may not be clearly perceived as unethical (e.g., using a feigned illness as an excuse for missing an exam). Finally, the fourth factor is labeled Ignoring Prevalent Practices. Under this dimension, students perceive that since the consequences of their actions appear to produce no harm, they are both permissible and ethical (e.g., visiting a professor's office frequently seeking help in a course). Foltz and Miller (1994) . The other two scales used were the Idealism and Relativism constructs from the Ethics Position Questionnaire (EPQ) developed by Forsyth (1980) . The reliabilities for these latter two scales were .80 for Idealism and .70 for Relativism for the American group and .70 for both Idealism and Relativism for the Chinese group.
Personal Beliefs and Values
Opportunism
The opportunism construct, or Acting on an Opportunistic Situation, was measured using two items involving a favorable set of conditions that provide rewards (e.g., taking advantage of answers you inadvertently saw on another student's exam).
Statistical Analysis
The beliefs and values of students as well as their demographic characteristics as determinants of the four dimensions of the Rawwas and Isakson Academic Dishonesty Scale were examined using stepwise multiple regression analyses. This was used to test Hypotheses 1 and 3. To determine whether the ethical beliefs of the Chinese and American students differ with respect to the variables of interest (Hypothesis 2), multivariate analysis of variance (MANOVA) and multiple discriminant analysis (MDA) were used.
RESULTS
The results of the regression analyses are reported in Table  3a , for the American sample, and Table 3b , for the Chinese sample. Independent variables that do not appear in the regression analyses were eliminated by the stepwise regression technique due to their poor contribution to the explanatory power of the regression. Table 4 summarizes the MANOVA and MDA results comparing the American and Chinese groups. The multivariate result is significant with high statistical power (1 -β = 0.99), allowing for the subsequent univariate interpretation of the results. Eight criterion variables (five values and beliefs and three academic dishonesty variables) significantly differ between the groups. Specific findings related to each of the hypotheses are discussed below.
Hypothesis 1
Multiple regression analyses provide partial support for Hypothesis 1. These were conducted for each separate subsample (U.S. and Chinese) and appear in Tables 3a and 3b . Overall, opportunism (Hypothesis 1h) was the most significant determinant of all aspects of academic misconduct. Other results reveal that for the American group, idealism (Hypothesis 1g) and positivism (Hypothesis 1c) are negative determinants of some types of academic misconduct as predicted (obtaining unfair advantage/ignoring prevalent practices and receiving and abetting academic dishonesty, respectively). In addition, for the Chinese, idealism (Hypothesis 1g) is a negative determinant of all types of misconduct except one activity (ignoring prevalent practices).
The regression analyses further reveal that for the American group, tolerance (Hypothesis 1a) is a positive determinant of three misconduct activities (receiving and abetting academic dishonesty, fabricating information, and ignoring prevalent practices), while for the Chinese sample it is not. On the other hand, for the Chinese, detachment (Hypothesis 1e) is a positive determinant of receiving and abetting academic dishonesty activities, while for the Americans it is a negative determinant of ignoring prevalent practices. For both the Chinese and Americans, theism (Hypothesis 1f) is negatively linked to obtaining an unfair advantage. Finally, the influence on academic misconduct of achievement (vs. experience) (Hypothesis 1b), behaviorism (vs. humanism) (Hypothesis 1d), and relativism (Hypothesis 1g) were not supported for either the U.S. or the Chinese sample.
Hypothesis 2
In support of Hypothesis 2, MANOVA and MDA analyses found the Chinese to be less theistic (Hypothesis 2f) than were the Americans, as predicted. However, contrary to expectations, the Chinese were found to be more positive (Hypothesis 2c) and tolerant (Hypothesis 2a) than were the Americans. Nevertheless, while the Americans were less positive than the Chinese, they were not actually negative in their beliefs. Furthermore, and contrary to predictions, the Americans were less detached (Hypothesis 2e) than the Chinese. There were no significant differences between the two samples regarding achievement (vs. experience) (Hypothesis 2b), behaviorism (vs. humanism) (Hypothesis 2d), idealism (Hypothesis 2g), relativism (Hypothesis 2g), and opportunism (Hypothesis 2h).
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While there are no specific hypotheses regarding the four dimensions of academic misconduct, the two samples were compared on these dimensions, as can be seen in Table 4 . There was no difference between the samples relative to fabricating information. However, the Chinese sample was more likely to believe that the "receiving and abetting academic dishonesty" and "obtaining unfair advantage" activities were not wrong, while the American sample was more likely to believe that the "ignoring prevalent practices" activities were not wrong. 
Hypothesis 3
Both older Americans and older Chinese (H3a) were less likely to view receiving and abetting academic dishonesty as being acceptable than their younger counterparts. However, age was not a significant determinant of any of the other dimensions of academic dishonesty. For the American group, gender differences (Hypothesis 3b) were not linked to any form of academic misconduct. However, Chinese men were more likely to view receiving and abetting academic dishonesty as acceptable behavior than were Chinese women.
SUMMARY OF RESULTS
Generally, the regression results moderately support the relationships hypothesized. Nevertheless, some of the independent variables are not significant in any of the stepwise regressions. It appears that for the U.S. sample, opportunism and idealism, as well as tolerance, have the greatest impact on attitudes toward academic dishonesty. American students who score high on the Opportunism and Tolerance Scales seem to be the ones most likely to find the various forms of academic misconduct more acceptable. Younger students also seem to find some academic dishonesty to be more acceptable. In contrast, older students and those who score high on the Idealism, Positivism, Theism, and Detachment Scales seem to find some forms of misconduct to be less acceptable.
Given the results of these analyses, the profile of the American student most likely to find some form of misconduct acceptable is as follows: opportunistic, young, tolerant, relativistic, less religious, detached, and negative. Conversely, the profile of the U.S. student most likely to find any form of misconduct unacceptable is as follows: older, intolerant, idealistic, religious, involved, and positive.
For the Chinese, opportunism and idealism have the most influence on the attitudes of individuals toward academic dishonesty. The profile of the Chinese student most likely to find any form of academic dishonesty acceptable is as follows: opportunistic, male, younger, high scores on Detachment, and low scores on Idealism and Theism. Conversely, the profile of the Chinese student most likely to find any form of academic dishonesty unacceptable includes the following characteristics: female, older, high scores on Idealism and Theism, and low scores on Detachment.
The strong relationship between misconduct practices and opportunism suggests that, regardless of other factors, when individuals are presented with the opportunity to misbehave, they often take advantage of it. This result suggests that the reduction of opportunities to behave unethically would be likely to improve moral decision making whether the students involved are American or Chinese.
Unfortunately, the coefficients of determination for some of the analyses are not particularly high. This may indicate that there is a great deal of variation in individual attitudes toward academic misconduct that the model does not explain. values, other than the ones tested, might also influence one's attitude toward misconduct. These might include, but not be limited to, variables such as the degree of Machiavellianism, locus of control, alienation, self-esteem, and trust, among others.
DISCUSSION AND IMPLICATIONS
The present study investigated the impact of personal beliefs and values, opportunism, and individual characteristics on marketing students' propensity to engage in academically dishonest behaviors in the United States and China. The first objective of the study was to identify the variables that may contribute to academic dishonesty. Overall, the results revealed that opportunism, idealism, and tolerance have the greatest impact on the attitudes of American students, while opportunism and idealism have the greatest impact on the attitudes of the Chinese students toward academic dishonesty.
For both samples, opportunism was found to be the strongest factor contributing to academic dishonesty. Today's students have more temptations and opportunities to cheat than any previous generation. They have the ability to copy research papers or download digital music, which means they often do not learn the skills needed to thoroughly research or write about a topic, or they are tempted to bypass paying market price for music, movies, and books. Thus, the elimination of opportunity for academic dishonesty might have the greatest impact for improving students' morality. American and Chinese faculties have an obligation, more than ever, to identify academic dishonesty, to police their exams and projects, and even to ostracize wrongdoers. They should maintain a vigilant presence during examinations, and if academic dishonesty occurs, retribution should be applied both professionally and in a timely fashion. In an earlier study, students were found to have a tendency to blame professors for creating the opportunity for students to cheat (Roig and Ballew 1994) . In fact, many faculty members do not report cheating. Fifty-five percent of faculty members polled by McCabe (1993) felt that the typical faculty member would not be willing to take the time and effort to investigate incidences of cheating. A professor's willful ignorance or abdication of responsibility helps create the environment where academic dishonesty can flourish. Thus, professors should be more involved with curbing opportunities to cheat by being more vigilant and by increasing the severity of the penalties for wrongdoers.
Curbing academic dishonesty may be achieved by changing the attitudes of students when "opportunity" presents itself to them. Students who cheat were found to often rationalize their behavior by blaming it on the situation (i.e., the opportunity to cheat) rather than blaming it on themselves (McCabe and Trevino 1996) . Faculty members may make a difference in terms of this issue. They can identify moral "champions" and help them develop workshops that improve study habits. Emulating lead students may improve general students' moral attitudes. Faculty can also make an effort to aid students to succeed in their courses and to honestly meet the course requirements and demands. Reasonable exams, review sessions, and extended office hours prior to major assignments/exams may help prepare students better for the assignments and, thus, decrease the need for academic dishonesty. Faculty members who are willing to "go the extra mile" will, it is hoped, establish a moral obligation among their students in response to their efforts.
Both groups were found to view idealism as being negatively related to academic dishonesty. Possible institutional effort toward overcoming academic dishonesty may be achieved through boosting idealism in curriculum development. The Association to Advance Collegiate Schools of Business International is in the middle of revising its curriculum requirements for business colleges by contemplating the addition of a new Business Ethics class. This course should integrate business as well as academic ethics into the curriculum. The curriculum is under many pressures to improve technology, to use the Internet, and to increase globalization, but business ethics should be the underpinning for new and/or current courses. Sound business decisions should rely on solid ethical foundations. Lectures on ethics, however, will not be sufficient. Training programs having hands-on simulations, case studies, or role-playing should be coupled with ethics education to be more effective.
For the American sample, tolerance was an important variable that positively correlated with academic dishonesty. To discourage tolerance toward academic dishonesty, marketing departments need to develop and implement an honor code system that spans various shapes and forms of academic dishonesty. The academic dishonesty items of the four factors examined by this study could be a starting point for such an effort. Developing an honor code for the sake of having one will not serve the purpose for which it was developed. College administrators, business schools officials, and department heads must make a conscious effort to communicate and enforce such a code among their current and prospective students and faculty. The communication process can take place by including and discussing the honor code as a part of the course policies and syllabi. Furthermore, a code of ethics that is not enforceable is useless. Unless faculty and administrators are willing and/or able to report incidents of academic dishonesty and set an example of wrongdoers, the honor code will merely be symbolic. In conclusion, faculty vigilance to curb opportunism, ethics education to boost idealism, and an honor code to control tolerance must all be used together to reduce and/or eliminate academic dishonesty.
The second objective of the study is to compare academic dishonesty, personal beliefs and values, opportunism, and individual characteristics of both groups. While not specifically hypothesized, three of the four academic dishonesty dimensions varied significantly between the two sample groups. Of these three, two (Receiving and Abetting Academic Dishonesty and Obtaining an Unfair Advantage) were rated by the Chinese sample as more acceptable practices than they were by the American sample. The third factor (Ignoring Prevalent Practices) was rated by the American sample as a more acceptable practice than it was by the Chinese sample. However, the characteristics of these latter practices represent little or no harm and consequently are relatively not unethical. Thus, we may conclude that the Chinese sample exhibited less sensitivity to academic dishonesty than did the American sample.
Furthermore, the Chinese were even more tolerant and detached than were the Americans. Thus, the Chinese are more likely to engage in academically dishonest behavior. To curb academic dishonesty in China, professors should not tolerate any misconduct in class and quickly and appropriately punish wrongdoers. In addition, the Chinese were less theistic than were the Americans. Perhaps the introduction of an Ethics course to the business curriculum that focuses on religion might raise the level of moral awareness of the Chinese students. A revival of religious teachings could be helpful as religion is a guide to morality and good business conduct.
In addition, older American and Chinese students were found to have higher ethical standards than younger ones, but male Chinese students exhibited less ethical standards than female students. Thus, professors in both countries might consider older students to be more trustworthy than younger ones. Furthermore, professors in China might consider watching the male students more vigilantly than the female students during exams.
Cheating does not end at graduation, but it extends to the individuals' professional lives as they go into the worlds of business, medicine, government, or even academia. The cost of such deviant behavior may be minimal, or even absent, today; however, future cost is enormous morally, economically, psychologically, and socially. Recent corporate scandals have caused severe economic and moral consequences to the doers as well as to many helpless victims. Thus, college professors and administrators should be responsible for exposing their students to the costs and penalties of participating in misconduct.
The fact that the sampling frame consisted of one university in the United States and one in China may indicate a limitation to the study, and the results may not be generalizable. The authors caution the readers and encourage future researchers to study national samples in both countries. In addition, according to a recent study carried out by Nunnally and Bernstein (1994) , the reliabilities of the scales were somewhat low, especially for the Chinese sample. Finally, it appeared that comprehension of the questionnaire by the Chinese students was not as good as that of the American students. This limitation should also be considered and managed in future research.
